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INTRODUCTION  

The ATS2020 tŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ²ork Package is expected to provide the teachers involved 

with the necessary clear and common understanding of the ATS2020 learning and assessment model for the 

development and assessment of transversal skills. It is also expected that the trainings will guide and support 

teachers, as well as equip them with the necessary tools to develop their learning designs based on the ATS2020 

learning model and implement them in the field trials. 

Emphasis is given in ǘƘŜ ŀŎǘƛǾŜ ƛƴǾƻƭǾŜƳŜƴǘ ƻŦ ǘŜŀŎƘŜǊǎ ŘǳǊƛƴƎ ǘƘŜ ǘǊŀƛƴƛƴƎ ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ ǘƘŜ 

development of the training material and resources. The whole training programme, apart from workshops, 

includes the real classroom implementations and reflectionǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎΦ  Thus, tƘŜ ǘŜŀŎƘŜǊǎΩ 

training involves 4 levels: 

- ǘŜŀŎƘŜǊǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜ ŘŜǎƛƎƴ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ƳŀǘŜǊƛŀƭ ŀƴŘ ǊŜǎƻǳǊŎŜǎ  

- ǘŜŀŎƘŜǊǎΩ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ŦŀŎŜ ǘƻ ŦŀŎŜ ŜȄǇŜǊƛŜƴǘƛŀƭ ǿƻǊƪǎƘƻǇǎ  

- ǘŜŀŎƘŜǊǎΩ ǇŀǊǘicipation in webinars, online meetings and support 

- ǘŜŀŎƘŜǊǎΩ ǎŎƘƻƻƭ-based support by a coach  

It is important to stress that the classroom implementations are considered from the beginning of the design of 

the professional development programme as essentiaƭ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎΦ  

The ATS2020 Continuous Professional Development (CPD) programme, followed a multipliers approach.  Thus, a 

number of trainers were trained in the early beginning of the programme, so as to be able to actively contribute 

to the design and development of learning designs and other educational material and resources.  Based on their 

own training, they were supported to design and deliver their national trainings, both through workshops and 

coaching, supporting implementing teachers through the year for their classroom implementations.  

This deliverable provides a ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ !¢{нлнл ǘŜŀŎƘŜǊǎΩ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻƎǊŀƳƳŜ ŀǎ ŘŜǎƛƎƴŜŘ ŀƴŘ 

implemented, in both project and national level, with references to supportive documents.  It starts with a short 

ƭƛǘŜǊŀǘǳǊŜ ǊŜǾƛŜǿ ƻƴ ƪŜȅ ŜƭŜƳŜƴǘǎ ƻŦ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳƳŜǎ ǘƘŀǘ ǿŜǊŜ ǘŀƪŜƴ ƛƴǘƻ ŎƻƴǎƛŘŜǊŀǘƛƻƴ for the 

ǘŜŀŎƘŜǊǎΩ ǇǊƻfessional development programme.  It then provides the approach and content of the CPD 

programme as designed and implemented at project level.  A description of the preparation and implementation 

of the CPD programme as captured at national level in the implementing countries, then follows. The resources 

and tools used for the CPD programme are also provided with a short description and references.   Finally, a 

discussion on the CPD programme is closing with reflections and recommendations.  

 

LITERATURE REVIEW 

Change and innovation are not uncommon in education, especially in the last few years with the technological 

developments occurring.  The need for continuous and appropriate training and professional development for 

teachers in an innovative environment, cannot be emphasized enough.  

Various models and approaches of change and for adopting and guiding innovations have been developed. To 

begin with, Fullan (as cited in Somekh, 2007) discussed in his model the following stages of adopting an 

innovation, where multiple perspectives of change are included.  Change is faced as a linear and staged process: 

negotiation to become involved or not, adoption, implementation, and continuation if it was not rejected in the 

previous stages. Hord and Sommers (2008) in their theory of change, ŎǊŜŀǘŜŘ ŀ άōŀŎƪǿŀǊŘ ƳŀǇέ ŀƴŘ ƛƴŎƭǳŘŜŘ 

the relationship between professional learning and student learning. They also argued that the environment, 
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resources, previous knowledge, skills and behaviouǊ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ƛƴ ǘƘŜ ŎƘŀƴƎŜ ǇǊƻŎŜǎǎΦ !ƭǎƻΣ DǳǎƪŜȅΩǎ όнллнύ 

model of change, faces change as a gradual and difficult process for teachers and highlights the need for regular 

feedback and on-ƎƻƛƴƎ ǎǳǇǇƻǊǘΦ Lǘ ƛǎ ŀƭǎƻ ŀǊƎǳŜŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎΩ ǇǊŀŎǘƛŎŜǎ ŀǊŜ ƛƴŦƭǳŜƴŎŜŘ ōȅ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴŀƭ 

ŘŜǾŜƭƻǇƳŜƴǘ ǘƘŜȅ ŀǊŜ ƛƴǾƻƭǾŜŘ ƛƴ ŀƴŘ ƻƴƭȅ ŀŦǘŜǊ ƛƳǇǊƻǾŜƳŜƴǘ ƛƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƛǎ ƛŘŜƴǘƛŦƛŜŘ ōȅ ǘŜŀŎƘŜǊǎ, 

their beliefs and attitudes change. Finally, Wang (2008) described a generic model for guiding the integration of 

ICT into teaching and learning, which comprises of three main components that interact with each other; 

pedagogy, social interaction and technology. 

Hooker (2008) defined three categories of teacher professional development (TPD): Standardised, Site-based 

and Self-directed. Standardised is a centralised approach, offering the same training to all teachers without on-

going support. The site-based approach is implemented in schools or regions for groups of teachers, where 

learning and training is intensive and long-term changes can be achieved. Finally, the self-directed approach is 

ideal for lifelong learners, with teachers designing their own professional development. Depending on the 

number of teachers the training addresses, and the type of training desired, the above should be considered 

when designing training programmes and sessions. 

¢ŜŀŎƘŜǊǎΩ ǊŜǎƛǎǘŀƴŎŜ ǘƻ ŎƘŀƴƎŜ ƛǎ ŀƴ ƛǎǎǳŜ ŘƛǎŎǳǎǎŜŘ often in regard to educational change and change models. 

YǀƴƛƴƎǎΣ .ǊŀƴŘ-DǊǳǿŜƭ ŀƴŘ Ǿŀƴ aŜǊǊƛšƴōƻŜǊ όнллтύ ƛŘŜƴǘƛŦƛŜŘ ŦƻǳǊ ƻŦ ǘƘŜ ǊŜŀǎƻƴǎ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ŀǊŜ ǊŜǎƛǎǘŀƴǘ ŀƴŘ 

hesitant to change: the willingness to learn, the lack of consciousness of teaching behaviour, the incomplete 

reflection, and finally the dominant conceptions of teaching and learning. 

Serdyukov (2017) suggests that the way an innovation is introduced is important. Innovations that come from 

ΨǘƘŜ ǘƻǇΩ are not always supported by the teachers; but on the other hand, ƛƴƴƻǾŀǘƛƻƴǎ ŎƻƳƛƴƎ ŦǊƻƳ ΨǘƘŜ ōƻǘǘƻƳΩ 

might face obstacles and be limited to a small scale. This is something that should be taken into account, in 

regards to implementing innovations and educational reforms. It can also be applied ǘƻ ǘǊŀƛƴƛƴƎ ŀƴŘ ǘŜŀŎƘŜǊǎΩ 

ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘŀǘ ǎƘƻǳƭŘ ƴƻǘ ƻƴƭȅ ōŜ ǎǳƎƎŜǎǘŜŘ ŦǊƻƳ ΨǘƘŜ ǘƻǇΩ, but also take into account the needs, 

expectations and thoughts of the bottom; in this case, the teachers themselves. 

Based on the above it can be indicateŘ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǊƻƭŜ ƛƴ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ŀƴŘ ŎƘŀƴƎŜ ǇǊƻŎŜǎǎ ƛǎ ŎǊǳŎƛŀƭ 

along with the training ŀƴŘ ǎǳǇǇƻǊǘ ƻŦŦŜǊŜŘΦ ¢ŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ŀƴŘ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƭƻƴƎ ǿƛǘƘ ƭƛŦŜ-

long learning are considered important when aiming to improve the quality of teaching (Serdyukov, 2017).  This 

also applies when implementing innovations and training and preparing teaching for this innovation.  

For a successful and sustained implementation of an innovation the ǘŜŀŎƘŜǊǎΩ ǊƻƭŜ is critical. One of the factors 

ƛŘŜƴǘƛŦƛŜŘ ƛƴ ǘƘŜ ƭƛǘŜǊŀǘǳǊŜ ƛǎ ǘŜŀŎƘŜǊǎΩ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǘƘŜ ƛƴƴƻǾŀǘƛƻƴ (Boschman, McKenney, Pieters and Voogt, 

нлмрύΦ ¢ƘŜȅ ŘƛǎŎǳǎǎ ǘƘŀǘ ǘŜŀŎƘŜǊǎΩ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǘƘŜ ƛƴƴƻǾŀǘƛƻƴΩǎ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ Ŏŀƴ ƘŀǾŜ ŀƴ ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ 

or even define the success or failure of the implementation. Similarly, ǘŜŀŎƘŜǊǎΩ ƛƴǾƻƭǾŜƳŜƴǘ plays an important 

role not only in successfully implementing the innovation, but in the nature and content as well (Boschman, 

McKenney, Pieters and Voogt, 2015; Serdyukov, 2017). Participatory desiƎƴǎ ǘƘŀǘ ŜƴŎƻǳǊŀƎŜ ǘŜŀŎƘŜǊǎΩ ŀŎǘƛǾŜ 

participation in the designing and decision taking processes are expected to lead to successful implementations 

όYǀƴƛƴƎǎΣ .ǊŀƴŘ-DǊǳǿŜƭ ŀƴŘ Ǿŀƴ aŜǊǊƛšƴōƻŜǊΣ нллт; Zuljan and Vogrinc, 2010). Teachers during the innovation 

should be allowed to be creative and innovative, should be encouraged to take initiatives and be trusted that 

they will manage the task (Serdyukov, 2017).  

Another issue that has been discussed in regard to implementation of innovations is ǘŜŀŎƘŜǊǎΩ efficacy. High self-

efficacy teachers with relevant and appropriate background are more likely to implement an innovation or a 

ŎǳǊǊƛŎǳƭǳƳ ό{ȅ ŀƴŘ DƭŀƴȊΣ нллуύΦ ¢Ƙƛǎ ǿŀǎ ƘƛƎƘƭƛƎƘǘŜŘ ōȅ YǀƴƛƴƎǎ ŜǘΦ ŀƭ όнллтύ ǿƘƻ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ƴŜŜŘ 
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to think and believe they have the skills and have a positive expectancy of the innovation to implement it 

successfully. 

{ŜǊŘȅǳƪƻǾ όнлмтΣ ǇΦмуύ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ŦƻǊ ŀƴ ƛƴƴƻǾŀǘƛƻƴ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭ ŀƴŘ ƘŀǾŜ ŀƴ ŜŦŦŜŎǘ άŀƴ ŀǊƳȅ ƻŦ 

ƛƳǇƭŜƳŜƴǘŜǊǎέ ƛǎ ǊŜǉǳƛǊŜŘΦ  It is also important that teachers are supported in this effort by the leadership and 

are provided with the necessary assistance and encouragement (Zuljan and Vogrinc, 2010). Finally, it should be 

noted that training needs to be continuous for the change to be sustainable (Bauer et al., 2003). 

Apart from the above, limiting factors for the implementation of an innovation should be identified. In their 

project, Sy and Glanz (2008) found that time is an important factor. Shorter periods, such as a school term, do 

not facilitate successful implementations. Zuljan and Vogrinc (2010) highlight the need to take into account time 

limitations for teachers and their daily workload. Other factors identified were complexity of the 

implementation, in their case it was curriculum implementations, and scheduling difficulties. Brownell et. al 

όнллсΣ ǇΦмтлύ ǎǳƎƎŜǎǘ ǘƘŀǘ Ψŀ ƳƛǎƳŀǘŎƘ ōŜǘǿŜŜƴ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǎǘȅƭŜ ƻǊ ǇŜǊǎƻƴŀƭƛǘȅ ŀƴŘ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜΣ 

problems adapting the instruction to suit their style or student needs, lack of in-depth understanding of the 

ǇǊŀŎǘƛŎŜΣ ŘƛǎƛƴǘŜǊŜǎǘ ƛƴ ƭŜŀǊƴƛƴƎ ǘƘŜ ǎǘǊŀǘŜƎȅΩ ŀǊŜ ǎƻƳŜ ƻŦ ǘƘŜ ŦŀŎǘƻǊǎ ǘƘŀǘ Ŏŀƴ ōŜ ƛƳǇŜŘƛƴƎ ǘƘŜ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ƛǘǎ 

sustainability. If teachers feel that what is expected from them is different from their teaching practices and 

thinking, it is less likely that they will adapt and implement it. In addition to the above, innovations tend to take 

teachers out of their comfort zone and their routines, which is sometimes an obstacle in the implementation of 

innovations (Serdyukov, 2017). 

Furthermore, even though ideal conditions and support are provided for the teachers to implement an 

innovation, it is not always certain that the innovation will be adopted and sustained by the teachers (Brownell 

et. al, 2006). 

As ATS2020 brings an innovative learning model ƛƴ ǘƘŜ ǎŎƘƻƻƭǎΣ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ƛǎ ŀƴ ƛƴǘŜƎǊal part of the project 

and aims at teachers being involved in the project from the early stages.  At the same time, the training focusses 

on continuous support, both school based and online, in addition to centralised workshops.  Finally, part of the 

training is to support teachers to design and develop their own activities and educational material, or support 

them to adapt existing ones already developed from the project educational resources pool. 

A successful training should include specific training strategies, developing an implementation plan and 

practicing the teaching methods involved (Sy and Glanz, 2008). It is also discussed that for trainings to be helpful, 

additional assistance and support should be offered in comparison to what teachers would understand and learn 

if working on their own. Also, examples, evidence and strategies are helpful and have an encouraging role for 

teachers. Dialogue, communication and exchange of ideas and practices between the teachers can also 

contribute to a supportive climate (Cain, 2004).  

Additionally, teachers working together toward the innovation, as a community of practice, can be a factor 

contributing to the implementation of the innovation. Through collaboration with colleagues and other people 

involved in the innovation, teachers are inspired, encouraged and supported (Boschman et. al, 2015; Brownell 

et. al, 2006).  Thus, the creation of communities of practice among the teachers in each country as well as across 

all participating countries, is designed through an online space of communication and through a number of online 

meetings for sharing experiences and exchanging good practices. 
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DESIGN OF THE ATS2020 PROFESSIONAL DEVELOPMENT PROGRAMME  

Goals and content  

¢ƘŜ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ programme is expected to provide the teachers involved in the project 

with the necessary clear and common understanding of the ATS2020 model for the development and assessment 

of transversal skills. By the end of the training programme, teachers are expected to familiarise themselves with 

the ATS2020 transversal skills framework and to be able to design and implement lessons that allow transversal 

skills development and assessment. Additionally, they should understand and use the ePortfolio three-level 

developmental process (repository, workspace and showcase) (Abrami and Barrett, 2005) with an embedded 

Ŏƻƴǘƛƴǳƻǳǎ ǊŜŦƭŜŎǘƛƻƴ ŎȅŎƭŜ ƻŦ άaȅ ƭŜŀǊƴƛƴƎέ ōȅ ǳǎƛƴƎ ǘƘŜ άaȅ [ŜŀǊƴƛƴƎ ƧƻǳǊƴŀƭέ ǘƻƻƭ όŀǎ ƛƴǘǊƻŘǳŎŜŘ in the EUfolio- 

EU Classroom ePortfolios project 2013-20151). 

 
ATS2020 Learning and Assessment Model 

Equally important, teachers should gain a deeper understanding of the ATS2020 learning model basic elements, 

including ŀǎǎŜǎǎƳŜƴǘ ƻŦΣ ŦƻǊ ŀƴŘ ŀǎ ƭŜŀǊƴƛƴƎΣ ŜtƻǊǘŦƻƭƛƻǎ ŀǎ ŀƴ ƛƴƴƻǾŀǘƛǾŜ ƳŜǘƘƻŘ ƻŦ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ 

learning (focussing on transversal skills), and assessment using formative assessment scaffolding tools (teacher 

assessment, peer-assessment, self-assessment). From the training programme, teachers should also get familiar 

with digital technologies enhanced learning, using online learning environments (Mahara and O365 OneNote 

Notebook), using and creating digital content, and exploiting opportunities for digital communication and 

collaboration.  Finally, they should explore transversal skills existing frameworks and analyse the ATS2020 

transversal skills framework.  

 
Basic Elements of the ATS2020 Learning Model 

                                                           
1 http://eufolio.eu, https://eufolio-resources.eu 
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hƴŜ ƛƳǇƻǊǘŀƴǘ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ is also the Learning Design process, since teachers are supported 

to design their own educational scenarios or adapt existing ones that were developed at project level.   For that 

purpose, a Visualised Learning Design (VLD) approach is adapted for the needs of the project, based on the work 

of the UK Open University (Conole et al, 2008) and the European project άDesign Practice ς tw9!¢¸έ2. 

(Avraamidou and Economou, 2011). 

It is also expected that the trainings will guide and support teachers, as well as equip them with the necessary 

tools to develop their learning designs and implement them in the field trials. Throughout the real classroom 

ƛƳǇƭŜƳŜƴǘŀǘƛƻƴǎΣ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎΣ ǘŜŀŎƘŜǊǎ will implement the ATS2020 model, apply and 

expand their knowledge on what they have learnt, improve their practice and reflect upon their teaching.  

In summary, the content of the training programme aims to: 

¶ provide the teachers involved in the project with the necessary clear and common understanding of the 
ATS2020 model, including assessment of, for and as learning, ePortfolios as an innovative method of 
ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ όŦƻŎǳǎǎƛƴƎ ƻƴ ǘǊŀƴǎǾŜǊǎŀƭ ǎƪƛƭƭǎύΣ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘ ǳǎƛƴƎ ŦƻǊƳŀǘƛǾŜ 
assessment scaffolding tools for the development and assessment of transversal skills 

¶ teachersΩ understanding of the ePortfolio three-level developmental process with an embedded 
Ŏƻƴǘƛƴǳƻǳǎ ǊŜŦƭŜŎǘƛƻƴ ŎȅŎƭŜ ƻŦ άaȅ ƭŜŀǊƴƛƴƎέ ōȅ ǳǎƛƴƎ ǘƘŜ άaȅ [ŜŀǊƴƛƴƎ ƧƻǳǊƴŀƭέ ǘƻƻƭ 

¶ teachersΩ gaining a deeper understanding of the ATS2020 learning model basic elements 

¶ teachers to familiarise with digital technologies enhanced learning, using online learning environments, 
using and creating digital content, and exploiting opportunities for digital communication and 
collaboration 

¶ engage teachers in exploring transversal skills existing frameworks and analysing the ATS2020 
transversal skills framework 

¶ support teachers to design their own educational scenarios or adapt existing ones that were developed 
at project level 

¶ guide and support teachers, as well as equip them with the necessary tools to develop their learning 

designs and implement them in the field trials 

Approach and methodology  

¢ƘŜ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻƎǊŀƳƳŜ ƻŦ !¢{2020 embeds a mixed method approach with focus 

on the active involvement of teachers. Professional learning is supported by classroom implementation and 

school based, as well as, online support from trainers/coaches.  

In order to train all the ATS2020 teachers, a multipliers approach is planned.  Thus, each implementing country 

is expected to appoint a number of trainers (an average of two) to be trained as trainers for their country.  The 

trainers are expected to be involved from the early beginning of the project, so as to be part of the development 

of learning designs and educational material, as well as the design of the national trainings.  They are also 

expected to be involved in the discussions of the finalisation of the ATS2020 framework.  In order to do so, a 

project level training of two days is designed.  During these two days, the trainers will be actively involved in 

hands-on experiential workshops so as to acquire the necessary understanding of the ATS2020 theoretical 

background and its basic elements, learn how to use the two online learning environments to be used by going 

through the activities designed in these environments, experience the Visualised Learning Design approach,  

develop ATS2020 educational scenarios at the macro level, and finally suggest the training scheme they would 

follow in their country.  

                                                           
2 http://www.design-practice.org, http://www.pi.ac.cy/preaty 

http://www.design-practice.org/
http://www.design-practice.org/
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Consequently, ATS2020 teachers are expected to participate in experiential workshops, where theory and 

practice meet, in order to gain an understanding of both the approach and basic elements of the ATS2020 model 

and how they are applied in everyday teaching and learning. During the workshops, teachers are expected to 

take up the role of students, as well as teachers, so as to experience the learning model in action. Training 

activities are expected to be planned close to the practice of teachers, to provide more internal motives and give 

practical importance to the workshops. In national training wƻǊƪǎƘƻǇǎΣ ŎƻǳƴǘǊƛŜǎΩ ŎǳǊǊƛŎǳƭǳƳǎ are to be taken 

into consideration, so as the new practices are in agreement with the overall objectives of the local school 

system. A participatory approach is to be used to connect the daily practice of teachers with theory and skills 

development. Moreover, this helps to create a sense of ownership and influence, which reduces resistance to 

change.   Thus, teachers are expected to design their own educational scenarios following the VLD approach, or 

adapt the existing ones already developed by their trainers and ƭŀǘŜǊ ƻƴ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΩ ǎƘŀǊŜŘ ŘŜǎƛƎƴǎΦ 

TƘŜ !¢{нлнл ǘŜŀŎƘŜǊǎΩ ǘǊŀƛƴƛƴƎ ŘƻŜǎ ƴƻǘ ŦƛƴƛǎƘ ŀŦǘŜǊ ǘƘŜ ǿƻǊƪǎƘƻǇǎΦ  The classroom implementations of the 

!¢{нлнл ƭŜŀǊƴƛƴƎ ƳƻŘŜƭ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻŎŜǎǎΣ ŀǎ ǘƘŜȅ ƻŦŦŜǊ ǘƘŜ 

opportunity to put theory into action. Teacher can experiment with the ATS2020 model, learning methods and 

tools. Consequently, the teachers reflect upon this process, set new goals, design teaching strategies, request 

and receive support and redesign their lessons.  Teachers are not left alone during the whole implementation 

process, since a crucial part of their training is the support they receive from their trainers/coaches both online 

and in their schools. With continuous online support, teachers can resolve any issues that come up, find answers 

and receive feedback quickly and at the moment needed. Countries are expected to carry on the national 

ǿƻǊƪǎƘƻǇǎ ƻƴƭƛƴŜΣ ōȅ ǇǊƻǾƛŘƛƴƎ ǿŜōƛƴŀǊǎ ǘƘŀǘ ŎƻƴǘƛƴǳŜ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŜƴƘŀƴŎŜ ǘƘŜƛǊ 

practice. School based support by trainers/coaches is expected to provide teachers with decentralised 

opportunities to discuss and improve their learning designs, receive feedback, enhance the reflective process 

and share experiences and good practices. Moreover, they can receive personalised support on the effective 

exploitation of the online learning environments to support the implementation of the learning design and 

ƛƳǇǊƻǾŜƳŜƴǘ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ǘǊŀƴǎǾŜǊǎŀƭ ǎƪƛƭƭǎΦ  

CƻǊ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ, communities of practice at a national and transnational level, create an 

environment of learning and sharing with those involved. Those could work both online and with face-to-face 

meetings and workshops organised in the participating countries. Members can interact and learn from each 

ƻǘƘŜǊΩs experience, seek and share information, strategies and resources; discuss, reflect and provide feedback.  

¦ǎŜŦǳƭ ǊŜǎƻǳǊŎŜǎ ŎƻǳǇƭŜŘ ǿƛǘƘ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻƻƭǎ ŀǊŜ ŎǊŜŀǘŜŘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ 

Resources are created to provide the theoretical background and explain the elements of the model and 

furthermore to guide the implementation of the ATS2020 learning model at a practical level όŀ ǘǊŀƛƴŜǊǎΩ ōƻƻƪƭŜǘ 

was developed for that purpose). Tools are created to support the model and teachers can adapt and use them 

in their lessons. Resources can be found in either paper or digital form, or both. The ATS2020 resource portal is 

the environment where all resources are collected for easier access.  

 

IMPLEMENTATION OF THE ATS2020 PROFESSIONAL DEVELOPMENT PROGRAMME  

Train the Trainers workshop (Project level) 

For the preparation of the implementation of the project, the Train the Trainers Workshop was designed.  The 

Cyprus Pedagogical Institute, the partner responsible for the ATS2020 Professional Development programme, 
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ŘŜǎƛƎƴŜŘ ŀ ǘǿƻ ŘŀȅǎΩ ǿƻǊƪǎƘƻǇ ǘƘŀǘ ǿŀǎ ǘƻ ōŜ ƻŦŦŜǊŜŘ ǘƻ ǘƘŜ ƛƳǇƭŜƳŜƴǘƛƴƎ ŎƻǳƴǘǊƛŜǎΩ ǘǊŀƛƴŜǊǎΦ  ¢ƘŜ ǿƻǊƪǎƘƻǇ 

activities were offered online, on the Mahara online environment, with the parallel aim that participants would 

learn and develop further their skills on using this online learning environment.   

 
ATS2020 Train the Trainers workshop online 

The online course followed and supported the workshop programme, and was designed as follows: 

- Pre- workshop activity 

- WA: My Learning Activity 

- WA1: Introduction and discussion on ePortfolios 

- WA2: Trainers as students 

- WA3: Transversal skills for the 21st century and CPI's learning design 

- WA4: ATS2020 Learning Environments 

- WA5: ATS2020 Assessment tools 

- WA6: Trainers as teachers 

- WA7: Trainers as trainers! 

- After the workshop activities 

 
ATS2020 Train the Trainers workshop online activities 
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At the end of each activity, participants were asked to reflect on their learning and evaluate the activity with 

comments.  They were always prompted to work on the activity as students, and at the same time reflect on it 

as trainers, thinking how they could implement the activity with their own teachers and students. 

 
9ȄŀƳǇƭŜǎ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜŦƭŜŎǘƛƻƴ after going through an activity 

The workshop took place in Krems, on the 12th and 13th of November 2015. A task was sent to the trainers in 

advance so as to be ready for the first activity, whereas the workshops were followed by online work and sharing. 

At the same time, participants were also asked to share their expectations for the workshop with the rest of the 

group, as well as their thoughts and expectations of their participation in the project. 
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9ȄŀƳǇƭŜǎ ƻŦ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻƴ ǘƘŜ !¢{н020 Train the Trainers workshop  

In total, 35 trainers from all pilot countries attended the training along with the partners. A blended approach 

was used during the workshops, combining presentations with hands-on exercises, online lessons, discussions, 

collaborative work and lesson design. Participants went through several activities and worked in online learning 

environments.  Participants took the role of the student, the teacher and the trainer to have a complete view of 

the model. As students, they worked in the online learning environment, they were introduced to the theory, 
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and they worked with the ATS2020 model elements. As teachers, they created their learning designs and as 

trainers they began preparing the national training schemes.  

Participants of the workshop on 12/11/2015, drew on previous experience with ePortfolios to discuss their 

existing work on ePortfolios. They were presented and discussed theory on ePortfolios, assessment and 

transversal skills of the 21st century. The ATS2020 project and learning model was presented to them. Then they 

were asked to identify ePortfolios from examples they were given. The aim of those activities was for the 

participants to be able to identify and discuss ePortfolios common features, affordances and issues, to develop 

common understanding on ePortfolios as a learning process and assessment for learning terminology and their 

implementation.  

Then, they took the role of the students and went through learning activities of a learning design on 

ImpressƛƻƴƛǎƳΣ ǳǎƛƴƎ ǘƘŜ aŀƘŀǊŀ ǇƭŀǘŦƻǊƳΦ ¢Ƙƛǎ ŀŎǘƛǾƛǘȅ ƎŀǾŜ ǘƘŜƳ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 

experience. Moreover, this way they went through a lesson that integrated features of the ATS2020 model to 

have an idea on how this is done in practice. This also provided them the opportunity to use the Mahara online 

learning environment. They used Files, Groups, Forums, Pages, they uploaded material and went through peer 

and self ς assessment activities.  

 
Example of a hands-on activity (trainers as students) during the ATS2020 Train the Trainers workshop ς The Impressionism Activity 

Participants then had a discussion on transversal skills as they experienced them through the learning activities 

they went through. The learning design of the lesson was presented and discussed.  This way trainers were 

introduced to the learning design approach. Afterwards, they were presented with the ATS2020 transversal skills 

framework, which they discussed and gave their input.  
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At the end of the day they were introduced to the Mahara online environment as administrators, so as to use 

ŀƴŘ ƳŀƴŀƎŜ ǘƘŜ ǇǊƻƧŜŎǘΩǎ aŀƘŀǊŀ ŜƴǾƛǊƻƴƳŜƴǘ.  They were presented the features to support the ATS2020 

learning model and they provided feedback for its improvement.  

Finally, they wrote, shared their reflections and provided feedback for the first day of the workshop.  

On the 13th of November 2015, the training continued. Trainers discussed about the tools for ATS2020 and their 

affordances and shared their thoughts. Since, besides Mahara teachers would have the alternative option to use 

O365 online learning environment, the O365 tools were presented and they got more familiar with them.  

Focus was then drawn on formative assessment. Trainers went through a specific learning design, identified the 

critical points for attainment goals, assessment and feedback; they discussed examples of innovative assessment 

activities and tools that were incorporated in the example; they discussed how to use assessment data and 

evidence.  

Afterwards, trainers started working on their national training programmes schemes in separate groups. They 

followed an approach that was discussed in plenary, and they were supported through their work.  They would 

continue their work and finish their national training plans in the following weeks, so as to share them with the 

rest of the group online.  

Then, trainers worked collaboratively to create short learning designs applying the ATS2020 learning model, for 

specific subjects of their practice/interest. They shared their learning designs and received feedback. In order to 

do so, trainers were introduced to the Visualised Learning Design approach to design their lessons. They first 

worked at a macro level (using the template below), in which they set the learning goals (as described in the 

national curriculum, along with transversal skills goals), then described the activities to achieve these goals, and 

the expected outcomes of the activities.  

 
The Visualised Learning Design approach ς Macro level 

They were then introduced to the meso level of the VLD, where teachers align the activities within the learning 

cycle with the corresponding transversal skills that are tackled in each activity, in order to make sure that all 

activities are actually designed for these goals. Finally, they elaborated on each activity and task describing them 

in detail, in a micro level, leading to a complete lesson plan and supporting material. Through the whole process, 
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the teachers were scaffolded to think about the ATS2020 learning model, focussing on its elements and their 

successful deployment.  

Lastly, participants reflected on their experience of using the ATS2020 learning approach and platforms, and 

designing learning activities during the workshops. They also suggest ways of continuing their interaction after 

the workshop. A community of practice group (https://mahara.ats2020.eu/group/view.php?id=4) was created 

for the participants on the Mahara platform to continue their communication.  

In the table below, the training programme is presented.    

 

https://mahara.ats2020.eu/group/view.php?id=4



























