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INTRODUCTION

TheATS20208 I OKS NAE Q LINE T S & aokkPaflade is RPpetteud @rduiieShé iieachers involved

with the necessary clear and common understanding of the ATS2020 learning and assessment model for the
development and assessment of transversal skills. It is also expected that the trainings will guide and support
teachess, as well as equip them with the necessary tools to develop their learning desisgds on the ATS2020
learning modehnd implement them in the field trials.

Emphasiss givenini KS | OG0 A @S Ay @2t @SYSyd 2F GSI OKSNA RdzZNAy 3
development of the training material and resources. The whole training praggnapart from workshops,
includesthe real classroom implementations and reflecion | & LJ- NI 2 F ( R8s, 0S5 I 1OKI- SO N
training involves 4evels:

SIFOKSNEQ Ay@2ft @dSYSyild Ay (G(KS RSaA3Iy YR RS@St2LJ
SIFOKSNEQ LI NOHAOALN GAZ2Yy Ay FLOS G2 FF0S SELISNRS
S| OK SityFtian in.debidars, online meetings and support

S OK S NdBaSed sufbirebg d coach

Cn Cn Cn Can

It is important to stress that the classroom implementations are considered from the beginning of the design of
the professional development programme as essdntialLJr NIi 2 F GKS GSF OKSNRQ GNI Ay

The ATS2020 Continuous Professional Development (E&Ppamme followed a multipliers approach. Thus, a
number of trainers were trained in the early beginning of the programme, so as to be able to actively contribute
to the design and development of learning designs and other educational material and resources. Based on their
own training, they were supported to design and deliver their national trainings, both through workshops and
coachingsupporting implementing tachers through the year for their classroom implementations.

This deliverable provides@Sa ONR LIi A2y 2F GKS ' ¢{wunun GSIFIOKSNEQ R
implemented, in both project and national level, with references to supportive documétrggarts with ashort

f AGSNI GdzZNBE NBGASg 2y 1Sé& StSySyda 2F GSI OKS3oNEeQ NI .
0 S| OK Sféssicnal dedsB®pment programmelt then provides theapproachand contentof the CPD
programme as designedhd implemented at project levelA description of thg@reparation and implementation

of the CPD programmas capturedat national leveln the implementing countries, then follow$he resources

and tools used for the CPD programme atgo provided witha short description and referencesHnally, a

discussion oithe CPprogramme ilosing with reflections and recommendations.

LITERATURE REVIEW

Change and innovation are not uncommon in education, especially in the last few years witichthelogical
developments occurringThe need for continuous and appropriate training and professional developfioent
teachersin an innovative environmentannot be emphasized enough.

Variousmodels and approaches of changed for adopting and guidg innovations have been developed. To

begin with, Fullan (as cited in Somekh, 20@&cussedin his model the following stages of adopting an
innovation, where multiple perspectives of change are includ@thnge is faced as a linear and staged process:
negotiation to become involved or not, adoption, implementation, and continuation if it was not rejected in the
previous stages. Hord and Sommers (2008) in their theory of chénS F G SR a6l O1 61 NR Y
the relationship between professiondarning and student learning. They also argued that the environment,

1



resources, previous knowledge, skills and behaNib  NB AYLR2 NIy d Ay G4KS OKlFy3S
model of changgfaces change as a gradual and difficult process for gaciind highlights the need for regular
feedback and o2 Ay 3 &dzlLR2 NI ® LG A& Ffaz2 FNBdJdzSR GKFG GSI O
RSOSt2LIYSyid (GKS& IINB Ay@2f @SR Ay IyR 2yte& | FGESNI AY
their beliefs and attitudes change. Finally, Wang (2008) described a generic model for guiding the integration of
ICT into teaching and learning, which comprises of three main components that interact with each other;
pedagogy, social interaction and tewlogy.

Hooker (2008) defined three categories of teacher professiaievelopment (TPD): Standamelis Sitebased

and SeHdirected. Standardised is a centralisapproach, offering the same training to all teachers without on
going support. The sitbaeed approach is implemented in schools or regions for groups of tegcivbere
learning and training is intensive and letggm changes can be achieved. Finally, the-de#cted approach is

ideal for lifelong learnerswith teachers designing their ownrgfessional development. Depending on the
number of teachers the training addressesd the type of training desired, the above should be considered
when designing training programes and sessions.

¢S OKSNERQ NBaraihalyOS iofeni®edgasd B BRdudational cfiande aril diangdnmode dza
YI YAY3IDNHzoNIH{Yy R YR Oy aSNNASYO02SNI 0unnto ARSYGATFAS
hesitant to change: the willingness to learn, the lack of consciousness of teachiagidagh the incomplete
reflection, and finally the dominant conceptions of teaching and learning.

a
R

Serdyukov (2017) suggests that the way an innovation is introduced is important. Innovations thatr@wme

W {i K Sareinat hilfays supported by the teachgbsit on the otherhandh Yy 2 @ G A2y a O2YAy 3 FN
might face obstacles and be limited to a small scale. This is something that should be taken into,ascount
regards to implementing innovations and educational reforms. It can &sappliedi 2 G N} AyAy 3 | yR
LINEFSaaArzylt RSOSt2LISyd (KIF G abktaldaftaRe infoadcoudt yhé reeds, S  a d
expectations and thoughts of the bottom; in this case, the teachers themselves.

Based on the above itcanbeindicBte G K & G KS (S OKSNARAQ NRtS Ay GKS AYL
along with thetrainingl YR & dzZLJLI2 NI 2FFSNBR® ¢S OKSNEQ OGN} AyAy3 |
long learning are considered important when aiming to improve thdityuaf teaching(Serdyukov, 2017)This

also applies when implementing innovations and training and preparing teaching for this innovation.

For a successful and sustained implementation of an innovatioi tBet O K S N Erifxal N oSthe factors
ARSYUAFASR AYy GKS f AGSNI G dzNB (Bosthmars VMoRdasNRi€ersadWyoltd Y Sy
HAMpPO® ¢KSe& RAA&AOdzaa (GKFG GSFOKSNRQ O2YYAGYSyd G2 ¢
or even define the success or fa#unf the implementation. Similarly, S OK S NE Q plays @dmpgrant S y i
role not only in successfully implementing the innovation, but in the nature and content agBesithman,
McKenney, Pieters and Voo@@015; Serdyukov, 2017). Participatory degia G KIF & Sy O02dzN> 38
participation in the designing and decision taking processes are expected to lead to successful implementations
OYIl yAYIBNHzg N YIRYR @Iy ; AdufaNahl Yogrin@ B NBeachers auring the innovation

should be allowed to be creative and innovative, should be encouraged to take initiatives and be trusted that
they will manage the task (Serdyukov, 2017).

Another issue that has been discussed in regard to implementation of innovatiors Iis O &ffe a3 High self
efficacy teachers with relevant and appropriate background are more likely to implement an innovation or a
OdzNNA Odzt dzy 6{ & IyR Dflyl X wnnyod ¢KAA ¢l & KAIKEAIKI



to think and bekve they have the skills and have a positive expectancy of the innovation to implement it
successfully.

{SNRedz1 298 oOHnmMTI LldmMyov &daA3SadSR GKFG F2NI Iy Ayyz2
AYLX SYSy (S NBuitss aldoampadijtrdaikeddddrsdare supported in this effort by the leadership and

are provided with the necessary assistance and encouragerdetjaf and Vogrinc, 201@inally, it should be

noted that training needs to be continuous for the change to be sustaindadaef et al., 2003).

Apart from the above, limiting factors for the implementation of an innovation should be identifietheir

project, Sy and Glanz (2008) found that time is an important factor. Shorter periods, such as a school term, do
not facilitatesuccessful implementationZuljan and Vogrinc (2010) highlight the need to take into account time
limitations for teachers and their daily workloadther factors identified were complexity of the
implementation, in their case it was curriculum implemerdas, and scheduling difficulties. Brownell al
OHnncX LdmMTno adzaA3SadG GKIFIG WE YAaYFrGOK 0SG6SSy (KS
problems adapting the instruction to suit their style or student needs, lack-dépih understanding of the

LIN} OG6AOSs RAAAYGISNBad Ay tSIENYyAy3d GKS adNFXdS3eQ I NF
sustainability. If teachers feel thathat is expectedrom them is differentfrom their teaching practices and
thinking, it is less likely that they will adapt and implementiitaddition to the aboveinnovations tend to take
teachers out of their comfort zone and their routines, which is sometimes an obstacle in the implementation of
innovations (Serdyukov, 2017).

Furthermore, even though ideal conditions and supporare provided for the teachers to implement an
innovation it is not always certain that the innovation will be adopted and sustained by the teachers (Brownell
et. al, 2006).

As ATS2020ringsan innovatve learningnodelA y G KS aO0OK22f a3z ( Sdl pakdtNEp@jecii NI A y .
and aimsat teachers being involved in the project from the early stages. At the samethienraining focuses

on continuous support, both school based and onlineaddition to centralised workshops. Finafhart of the

training is to support teachers to design and develop their own activities and educational material, or support
them to adapt existing ones already developed from the project educational resopzd.

A successfulraining shouldinclude specific training strategies, developing an implementation plan and
practicing the teaching methods involved (Sy and Glanz, 2008). It is also discussed that for trainings to be helpful
additional assistance arslipport should be offered in comparison to wheacherswould understand and learn

if working on their own. Also, examples, evidence and strategies are helpful and have an encouraging role for
teachers. Dialogue, communication and exchange of ideas arattjtes between the teachers can also
contribute to a supportive climate (Cain, 2004).

Additionally, teachersvorking togethertoward the innovation, as a community of practice, can be a factor
contributing to the implementation of the innovation. Thrdugollaboration with colleagues and other people
involved in the innovation, teachers are inspired, encouraged and supp@@schman et. ak015; Brownell

et. al 2006). Thus the creation otommunities of practice among the teachers in each courdryell as aass

all participating countriessdesignedhrough an online space of communication and througiumber ofonline
meetings for sharing experiences and exchanging good practices.



DESIGNDF THATS202(PROFESSIONAL DEVERMENYT PROGRAMME

Goalsand content

¢KS (S OKSNAEQ LINPplo§ammeiLeypected tR Faidef it tebtBeys involved in the project

with the necessary clear and common understanding of the ATS2020 model for the development and assessment
of transversal skill8y the end of the training programme, teachare expected to familiarise themselves with

the ATS2020 transversal skills framework and to be able to design and implement lessons that allow transversal
skills development and assessmeAdditionally, theyshould understand and use the ePortfolio thdewel
developmental process (repository, workspace and showcase) (Abrami and Barrett, 2005) with an embedded
O2ylAydz2zdza NBTFTE SOlA2y O0edftS 2F aaeée f St NYihyicEWfolio & dza A
EU Classroom ePortfolipject 20132015).

My Learning (continuous, personal, reflective)

Prior knowledge = Setting goals

Teaching and Learning Approaches
Formative and / 23
Summative Assessment EN

Tools Strategies

Se'f"*“a'"a‘m“‘“"*

ATS2020 Learning and Assessment Model

Equally importantteachers should gain a deeper understandinthefATS20@learning model basic elements,
includingt aaSaavYSyid 2F3 F2NJ FyR a €SIFENYyAy3ar St 2NIF2f A2
learning (focussing on transverslillg, and assessment using formative assessment scaffolding tools (teacher
assessment, peaxssessment, sessessment From the training programme, teachers should getfamiliar

with digital technologies enhanced learningsing onlinelearning environments (Mahara and O365 OneNote
Notebook) using and creating digitalontent, andexploiting opportunities fordigital communication and
collaboration. Finally, they should explore transversal skills existing frameworks and analyse the ATS2020
transversal skills framework.

@ L2

Online Learning Environments
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Basic Elements of the ATS2020 Learning Model

L http://eufolio.eu, https://eufolio-resources.eu



hyS AYLRNIFYG | aLlSOisalss the Lisdtring DeSidgn @riscBaN, Bifke tidadiresupgoyed

to design their own educational scenarios or adapt existing ones that were developed at project level. For that
purpose a Visualised Learning Design (VIldpy@achis adapted for the needsf the project, based on the work

of the UK Open University (Conole et al, 2008) and the European puiestign Practice; t w9 !2¢ | €
(Avraamidouand Economou, 2011

It is also expected that the trainingsill guide and support teachers, as well as equip them with the necessary

tools to develop their learning designs and implement them in the field tiidsoughout the real classroom

AYLE SYSydrdAazyas |a LI NI il imgiehént the S T200G INGiled, appli}Nand y A y =
expand their knowledge on what they have learnt, improve their practice and reflect upon their teaching.

Insummary, he content of the training programme aims to:

9 provide the teachers involved in the project with the necegsadear and common understanding of the
ATS2020 model, including assessment of, for and as learning, ePortfolios as an innovative method of
FaaSaaySyd 2F aitdzZRSyidaqQ €SFENYyAy3a o6F20dzaaiy3da 2y
assessment scafiiding tools for the development and assessment of transversal skills

1 teacherfunderstandng of the ePortfolio thredlevel developmental process with an embedded

O2ylGAydz2dza NBFf SOGA2y 0eolOftS 2F adqaeé tSINyYyAy3aE o8

teachersyairing a deeper understanding of the ATS2020 learning model basic elements

teachersto familiaisewith digital technologies enhanced learning, using online learning environments,

using and creating digital content, and exploiting opportunities for aigtommunication and

collaboration

1 engageteachersin exploring transversal skillsexisting frameworks and analysirthe ATS2020
transversal skills framework

1 support teachers to design their own educational scenarios or adapt existing ones thatiexat®ped
at project level

1 guide and support teachers, as well as equip them with the necessary tools to develop their learning

designs and implement them in the field trials

= =

Approach and methodology

¢CKS (SIFOKSNBQ LINPFSaaA2y 2020 dnbadsSa nixedYretfodl appddErEm focysS 2 °
on the active involvement of teachers. Professional learning is supported by classroom implementation and
school based, as well as, online support from traifeeraches

In order to train all the ATS2020 tdaars, a multipliers approadk planned. Thus, each implementing country

is expected to appoind number of trainersah average ofwo) to be trained as trainers for their country. The
trainersare expected to bavolvedfrom the early beginningf the project, so as to be part of the development

of learning designs and educational material, as well as the design of the national trainingsard bksp
expected to banvolved in the discussions of the finalisation of the ATS2020 framework. In order o, a
project level training of two dayis designed. During these two days, the trainei#l be actively involved in
handson experiential workshops so as to acquire the necessary understanding of the ATS2020 theoretical
background and its basiceshents, learn how to use the two online learning environments to be used by going
through the activities designed in these environments, experience the Visualised Learning Design approach,
develop ATS2020 educational scenarios at the macro level, anly Soggest the training scheme they would
follow in their country.

2 http://www.design-practice.org http://www.pi.ac.cy/preaty


http://www.design-practice.org/
http://www.design-practice.org/

Consequently ATS202Qeachersare expectedto participate in experiential workshops, where theory and
practice meetin orderto gain an understanding of both tlagproach andasic elements of the ATS2020 model

and how they are applied in everyday teaching &mning. During the workshops, teachen® expected to

take up the role of studentsas well as teacher so ago experience thdearningmodel in action.Training
activities areexpected to beplanned close to the practice of teachers, to provide more internal motives and give
practical importance to the workshops. In national training WJ & K2 LJa = O 2 dzyatehPbéStaken O dzNN.
into consideration, so as the nepractices are in agreement with the overall objectives of the local school
system. A participatory approacht be used to connect the daily practice of teachers with theory and skills
development. Moreover, this helps to create a sense of ownershipirgthgence, which reduces resistance to
change. Thus, teachers arexpectedto design their own educational scenarios following the VLD approach, or
adapt the existing ones already developed by their traimergt G SNJ 2y 20 KSNJ 4§SIF OKSNAQ

TKS !t ¢{unun G§SIFIOKSNEQ (NI AYAY TheRAsSraom ylémerfakiond ai e | F
Le¢{Hnun €SFNYyAy3 Y2RSt FNBE LINILI 2F GKS GSIFOKSNERQ
opportunity to put theory into action. Teacher camperiment with the ATS2020 model, learning methods and

tools. Consequently, the teachers reflect upon this process, set new goals, design teaching strategies, request
and receive support and redesign their lessofigachers are not left alone during thehole implementation

process since a crucial part of their training is the suppibey receive from their trainers/coachémth online

and in their schools. With continuous online support, teachers can resolve any issues that come up, find answers
and receive feedback quickly and at the moment need€@duntries are expected tocarry on the national

$2N] AaK2LJA 2yfAYyS>Y 6@ LINRPOGARAY3I 6So0AYyFNR (GKIFIG O2ydA
practice. School based support lisainers/coachesis expected toprovide teachers with decentralised
opportunities to discuss and improve their learning designs, receive feedback, enhance the reflective process
and share experiences and good practices. Moreover, they can receive personalised supperteffiedtive
exploitation of the online learning environments to support the implementation of the learning design and
AYLNRGSYSyid FyR FraasSaavySyad 2F adGddzRSydaQ GGNIyagdSNal €
C2NJ G§SI OKSNA Q LINRcerenuditieLofpratticaRehatisriakhd iussyational level, create an
environment of learning and sharing with those involved. Those could work both online and witto ffase

meetings and workshops organised in the participating countries. Members can interact and learn from each

2 U Ks@hp&ience, seek and share information, strategies and resources; discuss, reflect and provide feedback.

P ASFdz NB&2dzNOS& O2dzLJ SR A GK FLIINBLINRFGS G22fa | NE
Resources are created to provide thigeoretical background and explain the elements of the model and
furthermore to guide the implementation of the ATS2020 learning model at a practicabldvel i NI A y S NE& Q
was developed for that purposejools are created to support the model anddkars can adapt and use them

in their lessons. Resoursean befoundin either paper or digital form, or both. The ATS2020 resource portal is

the environment where all resources are collected for easier access.

IMPLEMENTATIOQF THRATS202(PROFESSIONBEVELOPMENT PROGRAM

Train theTrainers workshogProject level

For the preparation of the implementation of the projethe Train the TrainersWorkshopwas designed. The
Cyprus Pedagogical Institute, the partner responsible for the ATS2020 Proééd3@velopment programme,
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RSaA3IYSR s2NpRKRWearr i ¢la G2 0S 2FFSNBR (2

GKS AVYl

activities were offered onlineon theMaharaonline environmentwith the parallel aim thaparticipantswould

learn anddevelop further their skills on using this online learning environment.

Anastasia Econon
ATS 20200 %

Dashboard Content Portfolio Groups Administration

ATS 2020 - Two Day Workshop

[~ Edit 'ATS 2020 - Two Day Workshop™ | [ Bl Delete ‘ATS 2020 - Two Day Workshop” |
T e e e e A T
Q, WELCOME! Q MEMBERS
This group Is created to host activities of the ATS 2020 Two Day (@) (@)
Workshop in Austria. The members of this group are ATS 2020 project P N an
members and trainers only. This group contains instructions regarding > X >
the activities before, during and after the Two Day Workshop. Tutians Niskacov Mirta PO GAtaNY fiagros M
- You can find instructions in the group's Collections
= You can discuss the activities in the group's s O B
« You can find training material regarding EUfc oject by clicking 4
here <
- You can find material being used for these activities in the group’s Kavapns egor Pirker Tohn Hurley
Files
To start, do the Two Day Workshop Preparation activity s v S S QY

Now start by clicking on the Two-day workshop activities Q) LATEST FORUM POSTS

e Expectations for the Two Day Workshop =~
| understend ePortfolicas a personal (student)

Q) WORKSHOP EVALUATION place in which we (teachers) can prepare and
invit

Your feedback is valuable. Expectations for the Two Day Workshop 2 M
Getting insight into how the ATS2020 pilot unfolds

Please provide us with your feedback on this 2day workshop is very important for me. As project partners

on the following link
9 Exemplar ePortfolio 1
http://intramailer- Poer raview is a valuable ressource when it comes

dek.cti.gr/limesurvey/index.php/252431/lang-en to further elaborate the students ideas. ePortf.

ATS2020 Train the Trainers workshop online

The online course followed and supported the workshop programme, and was designed as follows:

- Pre workshop activity

- WA: My Learnindctivity

- WAZI: Introductiorand discussion on ePortfolios

- WAZ2: Trainers as students

- WAS3: Transversal skills for the 21st century and CPI's leattasign
- WA4:ATS2020 Learning Environments

- WADBG: ATS2020 Assessment tools

- WAG: Trainers as teachers

- WAY: Traines as trainers!

- After the workshop activities

s Anastasia Economi
ATSzozgfqa P

Dashboard Content Portfolio Groups Administration

ATS 2020 - Two Day Workshop

T I I e s T R
Group collections

A collection is a set of pages that are linked to one another and have the same access permissions. You can create as many collections as you like, but a page cannot appear
in more than one collection.

ATS 2020 two-day workshop activities = ) ()
nir A2

vers, WA7: Tr

ATS2020 Train the Trainers workshop online activities



At the end of each activityparticipantswere asked to reflect on their learning and evaluate the actiwiity
comments. They were always prompted to work on the activity as students, and at the same time reflect on it
as trainers, thinking how they could implement the activity with their own teachers and students.

ATS 2020 two-day workshop activities

2, 1. IMPRESSIONISM ARTWORK CHARACTERISTICS

Q 2 FEEDBACK

rEE @

C I

9EL YL S& 2F (KS bllerding Grough af dcivily NBFf SOGA2Y

The workshopgook placein Krems, orthe 12" and 13" of November 2015A task was sent to the trainers in
advance so as to be ready for the first activity, whereas the workshops were followed by online work and sharing.
At the same time, participastwere also asked to share their expectations for the workshop with the rest of the
group, as well as their thoughts and expectations of their participation in the project.



ATS 2020 - Two Day Workshop
[ soou | erves | rouns | roges | cotecwons | e | s [ epon |
°

Forums > Pre-Workshop Activity 1

Expectations for the Two Day Workshop

_’ﬂ a the two-day workshap for ATS2020 tear
s

d tooks, Io et informed about how these looks may be inteprated in
ers from a number of diverse countriss

th ATS 2020 tooks, to work on creating leaming scenzrios examples and to get some idess for

-10 mest tra her countries,

-1 transfer my knowledge to Estonian teachers

Tiwa Day Workshop

My expectations:

-Leam ara and impi

o (sample of expected werk cutcame)

12 t—

9El YL S& 2F GKS LI NI A ON20Mrit theTraiSeEshibrksbiop G A 2y & 2y G KS

In total, 35 trainers from all pilot countrieattended the training along with the partnerd.blendedapproach
was usedduringthe workshops combining presentations with hands exercises, online lessgrdiscussions,
collaborative workand lesson desigrParticipants went through several activities and worked in online learning
environments. Participants took the role of the studerthe teacher and the traineo have a complete view of
the model.As studentsthey worked inthe online learning environment, they were introducedttee theory,



and theyworked with the ATS2020 model elements. As teachiiesy created their learning designs and as
trainers they began preparing the national training schemes.

Participantsof the workshop on 12/11/2015drew on previous experience with ePortfolios to discuss their
existing work on ePortfolios. They were presented and discussed theory on ePortfolios, assessment and
transversal skills of the 21st century. The ATS208[&ct and learning model was presented to them. Then they
were asked to identify ePortfolios from examples they were given. The aim of those activities was for the
participants to be able to identify and discuss ePortfolios common features, affordandessaies, to develop
common understanding on ePortfolios as a learning process and assessment for learning terminology and their
implementation.

Then, they took the role of the students and went through learning activities of a learning design on
Impresd 2 Y AAYZ dzaAy3d GKS al KIENY LIXTFTGF2NYe ¢KAA FOGADAG
experience. Moreover, this way they went through a lesson that integrated features of the ATS2020 model to
have an idea on how this is done in practi€his alsgrovided them the opportunityto use the Mahara online

learning environment. They used Files, Groups, Forums, Pages, they uploaded material and went through peer
and selfc assessment activities.

ATS 201} #

ATS2020 - Impressionism activity

Q TASK1- SEA D COLLEC

Q) TASK 2 - IDENTIFYING IMPRESSIONISM CHARACTERISTICS QU LATEST FORUM POSTS

Example of a handsn activity (trainers as stlents) during the ATS2020 Train the Trainers workglidpe Impressionism Activity

Participants then had a discussion on transversal skills as they experienced them through the learning activities
they went through. The learning design of the lesson wasgmted and discussed. This way trainers were
introduced to the learning design approach. Afterwards, they were presented with the 20 8a0sversal skills
framework, whichthey discussd andgave theirinput.
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At the end of the day they were introducdd the Mahara online environment as administrators, so agge
FYR YIylr3aS (KS LINE 2 S Ohep svereapregehtétlithe fafudes NMBYpNOE thel ATS2020
learning model andhey provided feedback for its improvement.

Finally, theywrote, shaed their reflections and provided feedbaddr the first day of the workshap

On the 13th of November 2015, the training continued. Trainers discussed about the tools for ATS2020 and their
affordances and shared their thoughts. Since, besides Mabarders would have the alternative option to use
0365 online learning environent, the O365 tools were presented and they got more familiar with them.

Focus was then drawn on formative assessment. Trainers went through a specific learning desigedideatif

critical points for attainment goals, assessment and feedback; they discussed examples of innovative assessment
activities and tools that were incorporated in the examplegy discissed how to use assessment data and
evidence.

Afterwards,trainers started working on their national training programmes schemeseparate groupsThey
followed an approach that was discusglda plenary, and thewere supported through their work. Theyould
continue their work andinishtheir nationaltraining plars in the following weeks, so as to share them with the
rest of the group online.

Then, trainers worked collaboratively to create short learning desagpdying the ATS2020 learning moder
specific subjects of their practice/interest. They sfththeir learning designs and received feedbdclarder to
do sq trainers were introduced to thé&/isualised Learning Design approach to design theiohsssThey first
worked at a macrdlevel (using the template below), in which they set the learnioglg (as described in the
national curriculum, along with transversal skills goals), then desttiteeactivities to achieve these goals, and
the expected outcomes of the activities.

Misualised Learning Design = Macro level

Tasks to develop these competences towards the Digital Taols
learning autcomes {ndfordunes)

5
Ll

The Visualised Learning Design approattacro level

Theywere thenintroduced to themesolevelof the VLD whereteachersalign the activities within the learning

cycle with the corresponding transversal skills that are tackled in each activity, in order to make sure that all
activities are actually designed for theseafp Finally, they elaboratieon each activity and task describing them

in detail, in a micrdevel, leading to a complete lesson plan and supporting material. Throeghhhbleprocess,
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the teacherswere scaffolded to think about the ATS2020 learning model, focussing on its elements and their
successful deployment.

Lastly,participantsreflected on their experience of using the ATS2020 learning approach and platforms, and
designing learning activities dag the workshops. They also suggest ways of continuing their interaction after
the workshop. A community of practice gro(mtps:/mahara.ats2020.eu/group/view.php?id¥4vas created

for the paticipants on the Mahara platform to continue their communication.

In the table below, the training programme is presented.
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